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A CASE STUDY IN INTERCLASS SPEAKING ACTIVITIES IN ENGLISH 
CLASSES - K38 AT UEH 

Phan Xuân Thảo, M.A. 
Phan Thúy Khanh, M.A. 

In the School of Foreign Languages for Economics (SFLE)’s monthly academic seminars, there 
have been studies and reports on designing inclass activities which promote learner interaction. 
There seem to be almost no research reports on interclass speaking activities at SFLE. What is 
meant by interclass speaking activities? The speaking activities is done between classes; 
involving different classes. Therefore, the teachers in charge of the two neighbouring classes 
have decided to conduct an interclass speaking activity.  It is the writers’ belief that interclass 
speaking activities will help students be more confident and motivated in front of more students 
from the other class.  
The descriptions will be as follows: 
Level: Pre-intermediate – Market Leader (ML) – Unit 3 Companies 
Students: Course 38 – Module 3 – class Accounting 4 in B306 – teacher in charge: Ms Phan 
Xuan Thao in interclass speaking activities with class Accounting 6 & Public Finance 2 in B208 
teacher in charge: Ms Phan Thuy Khanh  
Time required: 9 am-10.40 am  
Goals: to help students speak and use English more confidently in front of more students from 
the other class 
Preparation:  
1.  The sections in unit 3 are taught and learned in the same way as those in the other two units 
except the case study on Valentino Chocolates in the ML Course book. This case study is 
adapted by Ms Khanh and Ms Thao.  
2. At the beginning, each teacher asks groups of students to search for information about 
different Vietnamese companies on the Internet. The companies may have problems with sales, 
products, profits, personnel, etc. and look for possible solutions. The two teachers give the 
instructions, provide the requirements and clarify the information needed to describe the 
problematic companies.  (Appendix 1)  
3. During one week’s preparation and by email, each teacher helps her students organize ideas, 
paraphrase ideas and correct linguistic mistakes in the first draft. The students themselves assign 
the roles in their groups and find time outside the English contact hour to rehearse their roles in 
preparation for the presentation in front of the students from the other class.  
Procedure:  
1. On the day of doing the interclass speaking activities, we have no break time. At 9 am, half of 
Ms Khanh’s class go to the next class, Ms Thao’s and vice versa. The moving of the students is 
finished at about 9.10 and it is rather noisy. Intentionally, the two teachers choose the break time 
to move. Similarly, the two classes finish between 10.40 and 10.50. 
2. After the moving, the two teachers ask for students’ attention and give instructions for the 
intended task. The type of the exercise is information gap. According to Richards et al (1985:  
140): " Information   gap (in communication  between two  or more people) is  a  situation where 
information is known by only some of those present." The four selected and designated 
presentation groups are eager to share and exchange ideas with the listeners. At one time, some 
students act as presenters and at the other time, they act as listeners. That means the students 
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reverse their roles according to the two teachers’ directions and arrangements. Because this is the 
information gap task, the listeners do not know what companies will be presented and discussed, 
and as a result of this, they really need to understand the information presented. 
3. When the presentation starts, the listeners listen, take notes, ask for the presenters’ 
clarification, ask questions, answer questions, etc. The teacher is there, listening during the 
presentation, moving around, conducting the discussion, occasionally throwing some questions, 
and encouraging students to naturally interact with the presentation group. It takes about 45-55 
minutes at the main stage.(Appendix 2) 
4. At around 10 o’clock, the teacher in charge summarizes the main points, praises for the 
students’ performance and corrects a few major (serious) mistakes in pronunciation, choice of 
words, structures, grammar or spelling.  
5. If the class time is still permitted, the variation can be that the students return to their own 
classes and the two teachers ask them to share the problems and solutions of the companies they 
have just discussed. 
Typical students’ comments: see Appendix 3  
Advantages and disadvantages: 
When the interclass speaking activities using the information gap is done, the  advantages 
outweigh its disadvantages. Firstly the information gap will be true and more meaningful in 
interclass contexts than in inclass contexts because the information which will be shared is kept 
confidential until it is released. Undeniably, Matthews (1991:24) affirms: "Information gap 
activities are designed to take students one stage further towards being able to handle more 
realistic communication". Therefore, the students will naturally use their knowledge of English 
to talk to each other more creatively and effectively. Particularly, the students’ spirits are high 
when they meet and say goodbye to each other. During the presentation they listen more 
attentively and they are eager and motivated to “show off” their ability to speak English to the 
students in the other class.  
The disadvantages can be that firstly it takes time to move and settle students in their seats. 
Moreover, there are more instructions given to the students and more discussion from the two 
teachers, so they seem more tired. In addition, some students would prefer to speak in smaller 
groups. 
In conclusion, the findings of the study show more advantages than disadvantages of organizing 
the interclass speaking activities. The study offers a first effort at a casual analysis of the 
perceptions reported. It is not intended to be applied to other English classes. Its usefulness can 
be found to some extent in promoting students’ confidence and motivation in public speaking 
and enriching the classroom activities. Further research can be done in the next module, module 4.     
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