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ABSTRACT 

Enhancing learners’ retention is one of the challenges that English teachers in Vietnam have to face, 
especially in teaching English at universities where the class schedule, assessment methods and learning 
conditions have completely different features. The tool and the activity aimed at are the self-evaluation 
worksheet and the peer-teaching activity. From the study, the effectiveness of this tool and activity proved 
that applying these would bring the students considerable and direct benefits, and at the same time offer the 
teaching staffs at UEH interesting and positive experiences in their career. 

1. INTRODUCTION 

As most English learners, the students at the University of Economics (UEH) nowadays have much better 
learning conditions with great support from the Internet and media. However, it seems that their retention after 
each class session does not go with the benefits from the technology they are enjoying. In fact, there are many 
reasons (that will be mentioned below) accounting for this matter. As teachers, we find it one of our main 
responsibilities to find ways to enhance the students’ retention and this is a challenge that English teachers at 
UEH have to confront and overcome to ensure the time and energy they spend will bring the best effects.  

The students who are not English majors at UEH just have the chance to learn and practice English once a 
week if they do not spend time studying it independently or autonomously. Most of them do not try to study 
and remember the vocabulary and / or structures learned weekly; and to some extent, this makes both the 
teacher and the students feel that their time and energy are being largely wasted. 

Meanwhile, it cannot be denied that most of the English teachers at the UEH are energetic and experienced 
ones. Up till now, they have used different teaching methods, applied new techniques and combined various 
approaches in their teaching. However, they still find that the students’ retention has not improved much. 
Then, a strong and special need arises to find out ways to help the students increase their retention ability 
while studying to make the best use of the time, money and energy they have spent. 

The study, therefore, aims to answer the following two questions: 

1. Which activities are commonly used by the students and the teaching staff at UEH to enhance vocabulary retention? 

2. How effective is the use of self-evaluation worksheet and peer-teaching activity on students’ retention? 

The findings to the questions will help the English teachers at UEH experience interesting teaching sessions 
and benefit the students more from exciting English classes. 

2. LITERATURE REVIEW 

2.1. The Learning Pyramid 
It can be searched quickly on the Internet and found that the Learning Pyramid originates from the National 
Training Laboratories (NTL) for Applied Behavioral Science with the diagram developed and used by NTL 
in the early 1960s at NTLs Bethel, Maine campus.  
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From the pyramid, it can be claimed that some modalities of instruction can enhance retention over others 
and more passive forms of learning - listening to lectures or reading - result in lower retention than more 
active ones – practicing or teaching others.  

There are many reviews on this diagram and it is said that its close relative or its roots is Dale’s “Cone of 
Experience” (developed in 1946 by Edgar Dale) - a similar pyramid which had appeared in a book, Audio-
Visual Methods in Teaching, published by the Egar Dale Dryden Press, New York. There are no numbers 
included in Dale’s model and “he warned his reader not to take the model too literally” (Thalheimer, W. 
(2006)). 

The similarity between these two diagrams is their validity is questioned due to the fact that there is no 
credible research conducted to make them since the original research to support the numbers given (in the 
Learning Pyramid) cannot be found and “there was no research used to generate it” (the Cone of 
Experience). (Thalheimer, W. (2006)) 

However, it can be said that the Learning Pyramid is a little more controversial case as it receives some 
criticism from educators and experts. Most of the criticism focuses on the rigid and static hierarchy of the 
teaching methods mentioned. Willingham (2013) points out that  

“ … there are simply so many variables that affect memory retrieval (e.g. the nature of the content, the age 
of the individual, the delay between learning and retrieval, etc.) that there is simply no validity to assigning 
percentage retention scores for any of the modes in the pyramid.” 

Lalley and Miller (2007) conclude that “none of the methods produced consistently superior retention than 
any of the others and all were effective depending on the context of the learning and the material being 
learnt.”   

On the website of Academy of Mine, there is an article on “The Learning Pyramid and Different Teaching 
Strategies for E-learning”, in which the author states that 

“… Despite any minor controversy that the paradigm of The Learning Pyramid may have surrounding it, I 
believe that it still is very much important factor in student learning and information retention …”  

In this study, the precise percentage in the Learning Pyramid is not the key concern and the authors have no 
intention to prove which percentage is correct for each mode. What is centered is exploring a new or not-yet-
being-applied way to help the students increase their retention in English learning. Therefore, the last 
activity in the pyramid – teaching others – will be the focus of the study. 

2.2. Students’ retention and methods to increase or enhance students’ retention 2.2.1 Students’ 
vocabulary retention 

In language learning, learners can benefit from the learned material which is retained in the memory at the 
time of recalling. This is what we call retention and retrieval. According to Souleyman (2009), retention is a 
function of memory that can be defined as including more complex functions as memorizing or learning, 
retention, recall, and recognition. He adds that there are processes preceding retention which are intake, and 
storage in the temporary memory and later in the permanent memory. 

Vocabulary retention is always considered as one of the crucial factors in learning English as a foreign 
language. Mohammed (2009, p.16) defines vocabulary retention as " the ability to keep the acquired 
vocabulary and retrieve it after a period of time to use it in different language contexts." Besides, in Zhang’s 
statement (2002), one of the biggest challenges for EFL learners is how they can effectively remember, 
retain, and retrieve the newly learned English vocabulary.  

The problem is that the words might not be correctly recalled over a long period of time. This problem 
obviously has to do with our memory (Gu, 2003). Memory is not only a commonly used term in daily life, 
but also more frequently explored in the psychological aspect. Parle et al. (2006) defined memory as the 
process of encoding, storing, and retrieving information.  

As a result, it is obvious that information held in long-term memory is most likely to be retrieved over a long 
period of time, which is also a desired outcome in vocabulary learning. In other words, the most significant 
goal of vocabulary learning is to memorize the words in our long-term memory, so that we can easily 
retrieve them when we want to use them. 
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2.2.2 Strategies to enhance students’ retention 

According to Danesi (2003), traditionally, students only activate 4% of their brain in language teaching. It is 
supposed that better retention will be attained with a deeper level of new word processing. It is commonly 
accepted in vocabulary learning that guiding learning strategies will provide students with better words 
retention. Language learning strategies are "strategies which contribute to the development of the language 
system which the learner constructs and affect learning directly" (Rubin, 1987, p. 22). 

Nemati (2009) adds that research into studying strategies originally started in the 1960s and researchers have 
had many studies published on vocabulary learning since the 1990s. In her argument, because students 
forget much of what they learn, memory strategy instruction can help create long lasting knowledge without 
extending study time. According to the Depth of Processing Hypothesis (DPH), students are more likely to 
remember a word when they engage to it more cognitively.  

Oxford (1990, p.1) defines language learning strategies as "steps taken by students to enhance their own 
leaning, they are tools for active, self-directed involvement, which is essential for developing communicative 
competence". Moreover, he also distinguishes between direct strategies which deal with the language itself 
and indirect strategies which are concerned with the learning management.  

Finally, Eyraud et al. (2000) insists that students’ vocabulary growth and retention can be stimulated through 
the activity of rethinking instructional priorities and taking the following steps.  

“First, teachers should involve their students in a vocabulary rich environment to promote the 
incidental learning of vocabulary. Second, they should increase the amount of reading assigned to 
their students. Third, they should set aside time for explicit/direct vocabulary instruction in which 
teachers do not only teach word meanings but also provide opportunities for (a) vocabulary reusing 
in different meaningful contexts, (b) connections between new and known vocabulary, and (c) active 
student involvement.” 

Based on what has been mentioned in previous studies above, this paper mainly focuses on the application 
of two main activities including self-evaluation worksheet and peer-teaching in order to improve students’ 
vocabulary retention. 

2.3. The effect of self-assessment on English learners 

2.3.1 What is self-assessment? 

Assessment is the procedure of getting information about student learning or performance based on various 
sources of evidence. Actually, the term assessment is also defined as the combination of the collection of 
evidence and the judgments made about the work based on this evidence, monitoring of progress toward a 
goal or standard, and reflecting on studying processes and engagement with the learning. Self-assessment, 
then, is the involvement of students in some or all aspects of the assessment process. Similar to any other 
assessment, self-assessment can be made for different purposes. It can be a chance for students to mark their 
own work from an answer sheet, which is quite summative. However, self-assessment with a formative 
purpose can be used to move students’ learning closer to an objective or standard.  

Boud (1994) refers to the “defining characteristic” of the self-assessment activity as “the involvement of 
students in identifying standards and/or criteria to apply to their work, and making judgments about the 
extent to which they have met these criteria and standards”. He supposes that, “it normally involves drawing 
upon the criteria and judgment of others, but leaves the rights to make decisions in the hands of the student”. 
In order to learn from assessment students not only have to gather evidence of their learning, but also: 

- analyze their work in terms of the goal/standard; 

- make decisions about what they have to do to improve; 

- know what to do to fill the gap; and 

- monitor their progress towards achieving this. 

2.3.2 Why is self-assessment important? 
In The New Zealand Curriculum published by Ministry of Education in 2007, assessment for the purpose of 
enhancing students’ performance in learning is always put under a considerable emphasis. Students need to 
know what they are aiming for so as to be capable of doing the actual learning. They must be able to identify 
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their own position and recognize the efficiency of their performance so that they can have appropriate 
strategies for bridging the gap between their work and the target. They also need accommodating the 
opportunity and time to engage in self-assessment, which leads to their becoming more independent, more 
motivated, and more able (Absolum et al, 2009). 

2.3.3 How does self-assessment help learning? 
Students who effectively perform often have the ability to monitor, correct and use feedback to inform their 
own learning by themselves. Descriptive feedback usually motivates students to self-critique and make sure 
the compatibility of their work to the elements mentioned in the feedback, and is more likely to lead to 
students taking more responsibility for their own academic performance. However, feedback on its own will 
not be able to ensure effective self-assessment. According to Sadler (2009), students can only assess 
themselves when they have a clear picture of the targets they want to attain in their learning. Students “need 
to be trained how to interpret feedback, how to make connections between feedback and characteristics of 
their work, and how they can improve” (Sadler, 1998, p. 78). Students, then, must be trained and provided 
time to practice the meaningful self-assessment strategies. It is important for students to have access to a 
range of different ways that good work might look like. It may help students to make up their mind about the 
value of their own work. Self-assessment can also lead to the rise in the intrinsic motivation by upgrading 
students’ responsibility towards their own learning. When they understand what steps to take to improve 
their work and how to go about this, they are more likely to be prepared to commit to this. However, 
Brookhart’s warning in 2001 is that persistence depends on expectations of ultimate success. 
Others (for example, Cowie, 2005) state that the criteria students apply influence learning. Reliance on 
external authority (for example the teacher) tends to disempower students, so it is more effective to engage 
students in co-constructing criteria. 

3. METHODOLOY 

3.1. Subjects:  

The subjects of the study consisted of ten English teachers (three male and seven female) and one hundred 
forty students – sixty second-year and eighty third-year ones who do not major in English. 

All the teachers got M.A. degrees in TESOL (six teachers) or Applied Linguistics (four teachers). Four 
teachers have more than ten years of teaching experience at UEH, two from five to ten and four with fewer 
than five years. The minimum years of teaching experience at UEH is one and the maximum is twenty five.  

All of the students voluntarily participated in the project. The first group of students (one hundred ones) are 
studying general Business English (course book: Market Leader, Pearson Education Limited) with the levels 
ranging from Elementary to Pre-Intermediate. Sixty second-year students are in the General Training period, 
coming from class 43, 60 and 66 (out of 72 English classes with the high to low levels numbered from 1 to 
72). Twenty third-year students are specializing in Insurance and another twenty ones’ major is Accounting.  

Besides, there was another group with forty students who also involved in the project but did not have to do 
the self-evaluation worksheet and peer-teaching activity. 

3.2. Tools:  

3.2.1 Interviews:  

The ten English teachers were interviewed with ten questions in a questionnaire drawn up beforehand. The 
questions focused on the activities they used to help the students remember the vocabulary better, the use of 
self-assessment at the end of the class and their ideas about the methods mentioned in the Learning Pyramid. 
(Appendix 1) 

3.2.2 Questionnaires:  

Another questionnaire with seven questions was developed for the students. The students were asked about 
the effectiveness of peer-teaching activity and their own ways to learn and remember new words. The 
questionnaires for the teachers and the students were in Vietnamese language to ensure that the questions 
and answers were fully understood, hence higher liability. (Appendix 2) 

3.2.3 Vocabulary tests:  

Four vocabulary tests in the same format were designed and delivered to the students, which included one 
pre-test, two revision tests and one post-test. Each test consisted of thirty words which were considered key 
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words in units learned. All the words were in Vietnamese and the students were required to provide the 
English equivalence. (Appendix 3) 

3.2.4 Self-evaluation worksheet:  

A self-evaluation worksheet was designed and delivered at the end of each class. It aimed to help the 
students to consolidate the new words in the lesson. There were two parts in the worksheet - listing new 
words including word stress, word form, and meaning, and questions about the students’ ability to use the 
new words. (Appendix 4) 

3.3. Methods:  

The first group of students was asked to use the self-evaluation worksheet and conduct the peer-teaching 
activity in nine weeks. 

To start with, the self-evaluation worksheets were delivered to students to complete at the end of each lesson. 
Then the pre-test was conducted in week one of the course to identify the students’ knowledge of the 
vocabulary in the test.  

With respect to peer teaching, twenty students of each class were divided into ten pairs. They would take 
turns teaching each other five words every week, starting from week three. The teaching procedure was not 
so complicated and took place from five to seven minutes. Each word would be taught in the following steps:  

The so-called teacher would: 

+ introduce the word;  

+ pronounce it; 

+ say the meaning in English or the Vietnamese equivalence; 

+ say a sentence with the word in it; 

+ ask the learner a question with the word in it. 

The learner would: 

+ repeat after the teacher 

+ answer the question, using the word in the response. 

In weeks six and eleven, the two revision tests were done. And the post-test was carried out two weeks after 
they finished their English courses.  

The other group of forty students was also required to do the four tests as the students in the first group did. 

The questionnaire for the students was distributed after they finished the post-test (week thirteen) and was 
completed in twenty minutes to make sure that the students had enough time to do it seriously. 

To collect information on teaching staff, the interviews with the teachers were carried out in June and July 
(summer time) before they started the last semester of the academic year. They were conducted in an 
informal way and in Vietnamese language so that the interviewer and the interviewees could have open talks 
instead of serious questioning and answering. 

4. Results: 

4.1. From the questionnaire for the teachers:  
4.1.1 Teachers’ opinions on the class hours:  

One hundred per cent of the teachers agreed that the current class hour allocation with one class session per 
week was completely inappropriate. The reasons were that there was a long time between two classes which 
led to lacking frequency in language learning and practice, and that the teachers and students needed more 
contact time to build up interaction as well as reliability. It was recommended by all the teachers that there 
should be two class sessions each week to solve this problem.  

4.1.2 Activities used in class to increase retention:  

To help the students retain the lessons better, nine out of ten teachers use tools and / or activities like flash 
cards, visual aids (mainly with images on power point slides), games, vocabulary tests, end-of-class 
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summarizing or discussing and assigning homework. Asked which activity / activities mentioned would 
bring the best effects in class, two teachers identified visual aids, one said she took advantage of games, only 
one chose discussion and another advocated vocabulary test. The effect of visual aids was ranked the lowest 
by one teacher with the reason that some students did not really care about images or pictures. Only one 
teacher let the students learn independently without using any technique mentioned above.  

4.1.3 Teachers’ opinions on the students’ assessment activity:  

As far as students’ self-assessment is concerned, only two teachers let the students do the self-assessment 
regularly. Asked if they were required to let the students do the self-assessment after each class, four 
teachers said they could not meet that requirement. The only reason for refusing to conduct it was time 
constraint - self-assessment could take a lot of time while they desperately needed time for other activities in 
the lessons.  

4.1.4 Teachers’ opinions on the activities in the Learning Pyramid:  
All of the teachers have learned about the Learning Pyramid and all agreed with the activities mentioned. 
Asked which method(s) they would use to help the students retain the vocabulary better, four teachers 
preferred to use the audiovisual and practice doing ones. Two would make use of the discussion. Three 
would let the students teach each other with simple tasks / contents. One teacher refused to ask the students 
to teach their friends for the reason that the students were not used to teaching and that it was the teachers’ 
responsibility, not the students’, to teach. Another reason that most teachers did not welcome the idea of 
students’ teaching each other was that they were afraid there would not be spare time for this activity when 
they already had a multi-task syllabus for each session.  

4.2. From the vocabulary tests:  

In week one of the course, we conducted the students to do the pre-test in vocabulary related to business 
English. In the first group of one hundred students who would be asked to apply the self-evaluation 
worksheet and peer-teaching activity, the result showed that there were twenty-eight students (28%) getting 
the scores of under 5 while thirty-six students (36%) getting 5 to 6. Besides, the number of students who got 
7 to 8 accounted for 24 per cent (twenty-four students) and 12 per cent (twelve students) got 9 to 10 for the 
test.  

In week six, these students did another test on the vocabulary they learnt during the first five weeks. 
According to the findings, the majority of students (45%) scored 5 to 6, followed by the students with 7 or 8 
with 37 per cent. In the meanwhile, the number of students scoring 8 to 9 increased to 18 per cent and there 
was no one scoring under 5.  

In week eleven, another revision vocabulary test was conducted. At this time, 48 per cent students got 7 to 8, 
which nearly doubled the number of students getting 5 to 6 (27%) and 9 to 10 (25%). Once again, there were 
no students scoring under 5. This result was nearly the same as the one in the final test conducted two weeks 
after the students finished the course. There were 52 percent students getting 7 to 8, 31 per cent getting 5 to 
6 and 17 per cent getting 9 to 10. 

 

 

 

 

 

 

 

 

                     

Figure 4.3. The result of the four tests conducted with 100 students who were asked to use 

the self-evaluation worksheet and to do the peer-teaching activity. 
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In the second group of forty students who were asked to do the same tests but were not required to do the 
self-evaluation worksheet and the peer-teaching activity, the result was extremely different. The first test 
showed that the number of students getting under 5 and 5 to 6 was relatively the same (37.5% and 30% 
respectively). Alongside, there were only 22.5 per cent students scoring 7 to 8 and 10 per cent students 
getting 9 to 10. Similarly, in the second and the third tests, the number of students scoring 5 to 6 took the 
highest percentage of 50 per cent and 47.5 per cent while 30 per cent and 37.5 per cent students followed 
with the score of under 5. Whereas, there were 12.5 per cent and 10 per cent students having 7 to 8 and 4.5 
per cent and 5 per cent students getting 9 to 10. The most striking point was that there were no students 
getting 9 to 10 in the last test while the ones who got under 5 increased to the peak of 40 per cent. The 
percentage of students getting 5 to 6 or 7 to 8 remained stable at 40 per cent and 12.5 per cent. 

 

 

 

 

 

 

 

 

 

 

                                        Figure 4.4. The result of the four tests conducted with forty students. 

4.3. From the questionnaire for the students: 

4.3.1. Students’ strategies in learning vocabulary 

There are a lot of learning strategies that students can apply to improve their vocabulary. According to one 
hundred respondents, a variety of learning strategies was listed as effective measures to retain new words 
including reading and writing words many times (33%) and revising vocabulary everyday (26%). Coming 
next was the activity of playing words games with 15 per cent while others accounted for nearly 16 per cent 
such as using words in phrases or sentences, using notes or flash cards, using visual aids, or using funny, 
strange context to memorize words. 

4.3.2. Students’ opinions on the use of the self-evaluation worksheet 

Asked about the application of the self-evaluation worksheet, 87 per cent students thought that it was useful 
for them in retaining vocabulary. There were a great number of reasons mentioned in the findings. The 
worksheet not only helped them consolidate what they learnt but also provided them with an opportunity to 
understand the words thoroughly. Moreover, they could identify the key words to focus on and check how 
well they knew the necessary words through the worksheet. However, there were eight students who 
admitted that the self-evaluation worksheet was unuseful because it wasted their time. 

4.3.3. Students’ opinions on the use of the peer-teaching activity 

The questionnaire for the students revealed a lot of interesting information on peer-teaching activity. 
Voicing their opinions about how useful this activity was, over half of the students stated that it was very 
useful (54%) and nearly half concluded that it was a useful task (43%). Only one per cent of the students 
thought it was an unuseful activity.  

Answering the question if it was sufficient to spend five to seven minutes at the beginning of each class for 
peer-teaching activity, 66 per cent of the students agreed with this time allocation. Those who thought this 
length of time was not appropriate accounted for 28 per cent.  

Regarding the increase in retention after joining teaching-learning sessions with friends, all of the students 
concurred that peer teaching helped them increase their retention with the percentage of retention increase 
ranging from 20 to 90 per cent. More than half of them stated the percentage of 50 – 60 per cent, coming 
next were 60 - 70 and then 40 per cent.  
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From the figure, the statistics seemed very promising. However, the reliability of the figures was a little in 
doubt because the percentage stated was just from the students’ guessing or estimating. Nevertheless, the 
reasons they provided to support their figures were quite convincing and encouraging. The most stated 
reasons for better retention when the students played the role of the teacher in peer-teaching activity were 
that they had the higher frequency of using the words through making sentences, asking questions, 
pronouncing the words many times; and that they had to prepare to teach by making examples or even by 
finding ways to help the learner remember the words. As the learner, the reasons were studying with friend - 
teacher was easier and comfortable because “the teacher” was closer and spent more time with them 
individually. The reasons for both roles were that there was more interaction between the teacher and the 
learner; and that when doing peer teaching in either role, they would have the opportunity to study the word 
one more time. 

Being asked about the effectiveness of peer teaching at the beginning at each class, 80 per cent of the 
students agreed that this activity was very effective because it helped to review new words, thus increasing 
the retention and enlarging their vocabulary. Another very logical and reasonable explanation for the 
retention increase was the activity was conducted at the beginning of the class when the students were still 
energetic, highly concentrative, and unstressful with other information in the lesson. 20 per cent proposed 
this activity was ineffective for three reasons. Firstly, the teacher did not prepare the lesson well. Secondly, 
the learner did not study seriously. Finally, as the English teaching staff at UEH has mentioned, the contact 
time was not enough with one lesson / a week and the teaching time for the pairs was rather short - only five 
to seven minutes.  

4.3.4. Students’ opinions on the implementation of peer-teaching activity 

Regarding the duration of the peer-teaching activity, when each pair of students was given 5 to 7 minutes in 
which they would take turns to teach each other, 56 per cent of the students thought that it was appropriate 
time for such activity. Nonetheless, there were about 28 per cent of the students complaining that they did 
not have enough time to complete the teaching task, especially when they had to master an array of new 
words in some units. Besides, each student thought that they needed time to remember the words as well as 
to discuss with each other about the details of the words learned. Many of them suggested that the peer-
teaching activity might last from 10 to 15 minutes. 

In addition, being conducted at the beginning of each lesson, the peer-teaching activity seemed to be 
effective when there were 81 per cent of the students who supported because of many reasons. Some 
students preferred the idea because it helped them to revise the previous lesson before they started the new 
ones. Moreover, the more comfortable the learning atmosphere was, the more effectively the students could 
focus on their study. They considered the starting time of each lesson as the best opportunity for them to be 
inspired and to apply what they learned into the new ones. However, about 75 per cent of the students 
objected the idea of doing the activity at that time because they were often so late for school that they did not 
have enough time left. That was the reason why they had to leave home sooner to manage time teaching 
their partners. 

5. RECOMMENDATIONS 

From the results of the study, it is obviously that peer teaching and self-evaluation worksheet are truly 
effective activity and tool in helping students to improve their vocabulary retention. Therefore, they should 
be applied at UEH to help the students increase their retention. To have practical and successful application, 
there need to be a change in the opinion that it is the teachers’ role to teach, not the students’. The teachers 
themselves should provide students with opportunity to evaluate their own learning as well as actively 
participate in the learning process. Besides, to maximize its effectiveness, there are some recommendations 
stemming from the students’ opinions and the writers’ experiences. 

+ Firstly, before conducting the peer-teaching activity, clear guidance and instructions should be given by 
the class teacher to avoid confusing and wasting time afterwards. In addition, there should be a combination 
in the use of the self-evaluation and the peer-teaching activity. In fact, the former is considered as the 
consolidation which can be the foundation for the latter. The students may use what they have done in the 
self-evaluation phase in order to support their teaching task with their partners in the next lesson. 

+ Secondly, the teaching time should be increased to 10 – 15 minutes so that the students can have more 
time to experience and enjoy their teaching and learning from friends. When provided with a sufficiency of 
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time, students may feel more comfortable and relaxed in their cooperative learning activity. As a result, it 
will be more effective for them to naturally acquire the target language.  

+ Thirdly, peer-teaching activity can just increase the learners’ retention, not ensuring application. Therefore, 
there should be other activities to help the students make use of the words learned. Actually, learning 
vocabulary is one of the complicated strategies which requires the association of different kinds of learning 
activities.  

As far as the limitations of the study are concerned, there are two elements involved. The first limit is the 
pressure of time. Some teachers may assume that peer teaching and self-evaluation worksheet are not 
suitable activity and tool for their students, especially the low level ones. In addition, they prefer spending 
time trying to cover all the items and activities suggested in the course book, which in fact brings the feeling 
of fulfilling their responsibility but cannot ensure the students to remember new words. Secondly, the 
students’ role in ensuring the effectiveness of peer-teaching activity is very important. It cannot be achieved 
if the students’ self-discipline is not high and they are unwilling to conduct it or do not do it seriously. 
Therefore, the teacher should spend certain time clarifying and emphasizing the importance of the activity 
and the tool used before starting the peer-teaching activity and conducting self-assessment with the self-
evaluation worksheet.   

6. CONCLUSION 

Since vocabulary is the core of any existing language, the issue of vocabulary acquisition as well as 
retention is the interest of many researchers. The findings obtained in this study may lead to a number of 
implications which could possibly be beneficial for language practitioners, teachers and students at UEH. 
Firstly, the study revealed that the teaching staffs at UEH have had using a wide range of activities to 
support the students in increasing their retention. It also suggested that the teachers should pay more 
attention to the effective vocabulary learning techniques. Its findings also encourage the teachers to upgrade 
their own methodology as well as their horizon in teaching vocabulary inside the classroom. 

The study was conducted without the ambition to prove the numbers in the Learning Pyramid are right or 
wrong or to reinvent the wheel to state which mode is the most effective. It was done to identify that the 
peer-teaching activity and self-evaluation worksheet are of effect and worth trying. The application of the 
activity and using the tool will offer the teacher one more option in techniques of increasing learners’ 
retention to the commonly used methods as audiovisual, discussion an practice. Although these tool and 
activity may take certain time, it is worth spending and applying because as an English teacher, Wendymad, 
shared that: “If I don’t take (that) risk, I would not attempt to change my teaching to provoke more effective 
learning!”  
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APPENDIX 1 
BẢNG CÂU HỎI PHỎNG VẤN GIẢNG VIÊN 

(Trước khi bắt đầu học phần) 
 

1. Thầy / Cô đã giảng dạy tiếng Anh cho sinh viên của trường ĐH Kinh tế tp HCM (UEH) được: 
A. 1 - 5 năm   B. 5 – 10 năm       C. trên 10 năm       

2. Theo Thầy / Cô, thời gian lên lớp 1 buổi / 1 tuần là: 
A. phù hợp   Lý do: ………………………………………………  
B. không phù hợp  Lý do: ………………………………………………                         

3. Để giúp sinh viên ghi nhớ bài tốt hơn sau mỗi buổi học, Thầy / Cô đã và sẽ sử dụng những phương pháp 
nào? 
…………………………………………………………………………………………………………………
…………………………………………………………………………… 
4. Theo Thầy / Cô, phương pháp nào có hiệu quả 

A. thấp nhất: ……………. Lý do: ……………………………………………… 
 ……………………………………………………………………………………… 

B. cao nhất: …………….. Lý do: ……………………………………………… 
 ……………………………………………………………………………………… 
5. Thầy / Cô đã từng cho sinh viên sử dụng bảng tự đánh giá sau mỗi buổi học: 

A. Có      B. Không   
6. Nếu được yêu cầu cho sinh viên sử dụng bảng tự đánh giá sau mỗi buổi học, Thầy / Cô sẽ  A. Đồng ý
   Lý do: ……………………………………………… 
 B. Không đồng ý  Lý do: ……………………………………………… 
7. Thầy / Cô vui lòng cho biết cách thức Thầy / Cô cho sinh viên làm bảng tự đánh giá 
……………………………………………………………………………………………… 
8. Thầy / Cô đã có nghe nói về / biết về biểu đồ Learning Pyramid? 

A. Có      B. Không     
9. Thầy / Cô có đồng ý với các phương pháp giúp ghi nhớ được nêu trong biểu đồ? 

A. Có   Lý do: ……………………………………………………… 
B. Không  Lý do: ……………………………………………………… 

10. Nếu được yêu cầu sử dụng một số trong các phương pháp ghi nhớ của biểu đồ Learning Pyramid, Thầy / 
Cô sẽ áp dụng phương pháp ghi nhớ nào cho sinh viên? Vì sao? 
…………………………………………………………………………………………………………………
…………………………………………………………………………… 

Chân thành cảm ơn sự hợp tác của Thầy / Cô 
 
APPENDIX 2 

BẢNG CÂU HỎI – DÀNH CHO SINH VIÊN 
(Cuối học phần) 

1. Bạn đã tham gia đầy đủ các buổi dạy / học với bạn cùng học?   
Có     Không   

2. Bạn đã tham gia đầy đủ các bài kiểm tra từ vựng?    
Có    Không    

3. Theo bạn việc sử dụng self-evaluation worksheet cuối giờ học có hữu ích không? 
Rất hữu ích □   Hữu ích □ Không ý kiến □  Không hữu ích □ Rất không hữu ích □ 

Lý do: ……………………………………………………………………………………… 
4. Theo bạn, việc dạy từ vựng cho bạn của mình có hữu ích trong việc giúp bạn nhớ từ vựng tốt hơn?     
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Rất hữu ích □   Hữu ích □ Không ý kiến □  Không hữu ích □ Rất không hữu ích □  
Có      Mức độ ghi nhớ tăng lên là: …….. % Lý do: ……………………………… 
Không   Lý do: ……………………………………………………………………… 

5. Theo bạn việc dạy từ vựng cho bạn cùng học trong khoảng từ  5 đến 7 phút là phù hợp không? 
Rất phù hợp □  Phù hợp □ Không ý kiến □  Không phù hợp □ Rất không phù hợp □  

Có   Lý do: ……………………………………………………………………… 
Không   Lý do: ……………………………………………………………………… 
6. Theo bạn, việc tiến hành dạy từ vựng cho bạn cùng học vào đầu mỗi buổi học là hiệu quả? 
Rất hiệu quả □   Hiệu quả □  Không ý kiến □  Không hiệu quả □ Rất không hiệu quả □  

Có   Lý do: ………………………………………………………………………  
Không   Lý do: ……………………………………………………………………… 

7. Theo kinh nghiệm của bạn trong việc ghi nhớ từ vựng, các cách giúp ghi nhớ từ vựng tốt là:  + lý do:  
…………………………………………………………………………………………… 
…………………………………………………………………………………………… 

Chân thành cảm ơn sự hợp tác của các bạn! 

APPENDIX 3 

VOCABULARY TEST (10 minutes) 
Date:………………  Name: ………………………………………..... 
Class:…………………(HP3) Score: ………………………………………….. 

 Words Word Form 
0. Sa thải Sack Verb 
1. Thời gian nghỉ việc   
2. Tiền thưởng   
3. Doanh thu   
4. Tạo động lực   
5. Đầy đủ   
6. Phản hồi   
7. Tiềm năng   
8. Hoàn tiền   
9. Lưu kho   
10. Món hời   
11. Nhượng bộ   
12. Kết thúc   
13.  Đáng kể   
14. Cách mạng   
15. Viễn thông   
16. Tài chính   
17. Dược phẩm   
18. Công ty con   
19. Tài sản   
20. Thích nghi   
21. Thấu chi   
22. Khai thác   
23. Sức chứa   
24. Dùng một lần   
25. Tiêu hủy   
26. Đe dọa   
27. Bảo thủ   
28. Tạo ra   
29. Đổi mới   
30. Phát huy   
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APPENDIX 4 

SELF-EVALUATION WORKSHEET 

Unit  Lesson  
Topic   Grammar   

 
NEW VOCABULARY 

Words Part of speech Word family 
    
    
    
    
    
    
    
    
 

Understanding my learning 

1. I can understand the meanings of all the new words.     1    2  3     4  5 
2. I can make sentences using the words I have learned.    1    2  3     4  5 
3. I can remember at least five new words from this unit.  1    2  3    4  5 
4. I can realize the word family of these new words.       1    2  3     4  5 
5. I can translate these words into Vietnamese.    1    2  3     4  5 

Reflection 

My …………… ability was very good today. 
E.g. My pronunciation ability was very good today. 

 

I want to………….. 
E.g. I want to improve my speaking skill. 

 

I often make this mistake today…. 
E.g. I often make a mistake with the spelling today. 

 

I plan to…….. 
E.g. I plan to learn by heart ten new words this weekend. 
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